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started on that project. Just about that same time 
things began to move in another direction at the 
school itself. 

In the middle of June 1950, world events were 
coming to a head. On June 25th, some 60,000 North 
Korean troops, with over 100 Russian-built tanks, 
invaded South Korea, capturing the capital, Seoul. 
Five days later U.S. ground forces entered the con-
flict. The start of the Korean War immediately result-
ed in a tremendous increase in the number of students 
being sent to learn Chinese, among them a number of 
U.S. Marines. 

In the early part of this chapter I mentioned that the 
various branches of the armed services were dissatis-
fied with the school's product, primarily because, 
although the students could all manage to speak what 
is often called "tea party" Chinese, they were not well 
enough trained in the military terminology unique to 
their branch of the service. They were unable to han-
dle their assignments in the field. That was particular-
ly true in the case of the Air Force students. They 
needed to know flight terminology, aircraft handling 
and a host of other specialized terms related to 
ground-to-air and air-to-air radio traffic. Because of 
that, toward the end of 1950, we began to hear rumors 
of a possible pull-out by the Air Force from the 
school, and early in 1951 the entire Air Force contin-
gent of students in all languages at the Army 
Language School were withdrawn and sent to newly 
established language schools set up at different uni-
versities across the country. Chinese, Japanese and 
Korean courses were established at Yale, Russian at 
Syracuse University, and Vietnamese was to be taught 
at Indiana University. 

Air Force students comprised about 60 percent of 
all the school's students, so it was a tremendous 
shock to the Army and to all of us teachers when 
those blue uniforms left. With more than half the stu-
dents gone, we all began to wonder if our jobs were 
in jeopardy. However, because of the war in Korea, 
more and more Army people arrived and the school 
continued to function normally. 

I recall one of the last graduations just before the 
Air Force people left. We had a young Air Force lieu-
tenant colonel graduating. He had been a relatively 
good student, but was so shy that he performed poor-
ly in oral tests. However, at the graduation party, 
when beer had been flowing freely for some time, he  

suddenly got to his feet and in extraordinarily good 
Chinese, gave one of the best speeches I've ever 
heard. It made me wonder mildly whether a couple of 
beers before class might not provoke better perfor-
mances from the students as a whole, but I never 
made the proposal. I was sure it would meet with 
defeat. 

When we first heard about the possible move by 
the Air Force I was only mildly surprised to learn that 
my old friend and former student Delmar Lang (then 
a captain), had, through his aggressive and insistent 
demands that something be done about the inferior 
training being given at Monterey, spearheaded the 
decision by the Air Force. He wrote countless letters 
and proposals with solutions to the problems of lan-
guage training to his superiors, pointing out that large 
numbers of Chinese and Korean linguists would be 
needed as the Korean hostilities continued. With the 
inevitability of Red Chinese forces coming into the 
fray, he succeeded where many others would have 
failed. It was also Del Lang who first visited Yale to 
explore the possibility of establishing a program 
there. At the same time he discovered that Eva's 
brother, Gerard Kok, who is known as Jerry, was 
director of Yale's Chinese program. 

Discussing it with Jerry, Del found that the Yale 
Chinese program was flexible and that the university 
was not averse to setting up a contract to teach Air 
Force students. The nuts and bolts and formalities of 
establishing the program were commenced. While the 
contract with Yale was being negotiated, Jerry Kok 
visited Monterey to familiarize himself with what the 
school had been doing and to find out why it was 
unsatisfactory to the Air Force, so he would be better 
informed as to what was needed. 

While in Monterey, Jerry asked me one day if I 
would like to join him in the program at Yale. I, of 
course, was delighted at the prospect, and a few 
weeks later I received an official invitation from 
Yale's personnel office inviting me to become a part 
of the new Chinese language program. 

At the same time, I had been approached by the Air 
Force to go to San Antonio to work on Chinese intel-
ligence problems, a very tempting offer as well. What 
finally made us decide to accept the Yale offer was 
that when I paid a visit to the INS people, they told 
me that if I went to Yale, an established educational 
institution, my status as a "parolee" could be 
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changed, provided I could produce documentation 
that my going to Yale was in the national interest. If 
that were the case, the time I spent at Yale would be 
credited as time of domicile in the United States and 
would thus make the eventual resolution of my status 
that much easier. 

Armed with that encouraging information I 
approached Col. Barnwell to ask his permission to 
resign and go to Yale. At first he was unhappy and 
not anxious for me to leave. He voiced various objec-
tions, chief among them that I was leaving him short-
handed at a critical time — the Korean War —
because of the tremendous influx of new students. At 
one point he as much as threatened to refuse to let me 
go, but then his kind heart got the better of him and 
he conceded that the improvement in my immigration 
status outweighed everything else, and he reluctantly 
let me go. 

Much as we regretted having to leave the house we 
had just completed, there were so many advantages to 
moving to New Haven that we had no other choice. 
Eva's father died from a heart attack on January 8, 
1951, and her mother was living alone on the out-
skirts of Camden, New Jersey, so in New Haven we 
would be closer to her. We had last seen Eva's parents 
in 1945 in San Francisco, when they had been 
brought out of Beijing by the U.S. Army at the end of 
World War II. At the time, we had found accommoda-
tions for them in a hotel, had driven them around in 
our car, and had arranged for their train trip across the 
continent. 

At the time I thought I detected a mellowing in Mr. 
Kok's attitude toward me. After all, I was carrying a 
diplomatic passport just as he was, had a good job, 
and was adequately supporting his daughter. On one 
occasion he was greatly amused when I drove with 
him to a travel bureau to pick up their train tickets. 
Not being able to find a place to park in downtown 
San Francisco, I parked in a "No Parking" zone, went 
over to a nearby policeman, showed him my creden-
tials, and pointed out to him that the gentleman in the 
car was a Dutch diplomat and I was engaged in pick-
ing up tickets for him at the travel bureau. The police 
officer at once came over and stood guard over the 
car while I went inside. Mr. Kok found that extremely 
amusing and apparently applauded my ingenuity. 
However, he had very little to say to me when we 
were alone together, and was distant toward both of 
us when visiting in our apartment and during the 
meals we had together. Before they left for the East 
Coast, his attitude had not changed, nor did he at any 
time refer to his initial objections to our marriage. 
That was the last time I saw him. 

We planned to leave Monterey in the latter part of 
July 1951. I found a real estate agent who would han-
dle the rental of the house, and he found a tenant for 
us even before we vacated the place. We packed our 
luggage into a trailer and we left Monterey and the 
Army Language School early one morning with no 
regrets whatsoever. 
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The Yale ExpeAertce BegivIs 

My first day at Yale's Institute of Far Eastern 
Languages (IFEL) was August 25, 1951. I was given 
the somewhat awesome title of senior instructor of 
Chinese, even though I was junior to most of the 
teachers already there. My salary was $6,000 a year, 
exactly twice as much as I had started with in 
Monterey just three years before. 

Upon our arrival in New Haven, Eva and I received 
a warm welcome from her brother and his family. It 
was the first time we had met Jerry's wife, Ellan, and 
their two children, Kenny, aged six, and Grace, aged 
two and known to everyone then and now as Bunny. 

During World War II, with the large influx of mar-
ried military students, a number of Quonset huts had 
been set up on a grassy sward right in the shadow of 
Yale Bowl, each of them fitted out with two small 
bedrooms, a living room and a kitchen. They were 
still in use, and the university allocated one of them 
to us for as long as we needed it. We stayed there for 
a little over a month while we looked for something  

permanent. 
When I first walked into the building at 215 Park 

Street, the very first person I met was Ida Tyrrell, the 
secretary of IFEL, and a key figure in running the 
organization. Every student who entered the building 
talked first to her, and for many years she was coun-
selor and adviser to them and a good friend to every-
one else. Eva and I still correspond with her. 

On my first day I also met the Chinese teachers and 
the American staff members, and everyone gave me a 
warm welcome. I then met the first of the Air Force 
language classes, enrolled just four weeks earlier. The 
class consisted of sixty men, most of them just out of 
basic training, but it also included a number of non-
commissioned officers, all with the Air Force 
Security Service. 

I was delighted to find our old friend and former 
student Delmar C. Lang, wearing the bars of a cap-
tain, among the students. As mentioned earlier, it was 
Del who dreamed up the Yale program in the first 
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place and who was largely instrumental in persuading 
the Air Force to pull their students out of Monterey 
and set up different language programs at various uni-
versities. Now he had been assigned as a "student" 
with the first class; however, his primary responsibili-
ty was to help us get the program off the ground. His 
expertise as a knowledgeable adviser was invaluable 
as we began the job of creating a new course of 
instruction tailored specifically to Air Force needs. 
What we particularly needed was his guidance and 
advice in the choice of military terminology for in-
flight, air-to-air and air-to-ground communication 
procedures, as well as Air Force ground activity 
terms. All of them had to be incorporated into our 
new texts. 

Yale's involvement in the teaching of languages 
began in 1943 during World War II, with what was 
called the Chinese Language School, where U.S. 
Army officers were taught Chinese. It was not until 
the spring of 1947 that the Institute of Far Eastern 
Languages came into being. IFEL was housed in a 
three-story building on the edge of campus, but right 
in the heart of Fraternity Row. The building had at 
one time been a fraternity house, lavishly built in the 
'20s with no thought as to expense. When the frater-
nity went bankrupt (as so many did), Yale had taken it 
over. It had remained empty for some time until IFEL 
came along. However, spacious as the building was, 
and entirely adequate for our demands in the first 
year or so, it wasn't long before we started to out-
grow it. But that's another story. 

Before I could start to teach, I had to familiarize 
myself with the Yale Chinese texts. I found them 
excitingly different from anything we had used in 
Monterey, not only in content, but also because they 
were all written in what had come to be known as the 
"Yale Romanization." It was the first time I had seen 
that particular form of the transcription of Chinese 
sounds. Designed by Professor George Kennedy and 
Jerry Kok, it used the Roman alphabet to write 
Chinese sounds with a strictly phonetic representa-
tion, thus making the words more easily pronounced 
by English-speaking people. I had been used to the 
Wade-Giles system since childhood, so it took me a 
few days to familiarize myself with the new spellings, 
but the more I saw of it, the more I liked it. The 
Pinyin system of romanization, now widely used in 
the People's Republic of China, was largely based on  

the Yale system and differs only in a relatively few 
instances. A chart of the three systems is to be seen in 
the back of this book. 

Beginning students started with a basic text, Speak 
Chinese, written by M. Gardner Tewksbury in 1942. 
Developed originally for the Army program during 
World War II, it was, then and now, considered by 
most Chinese language teachers to be the best basic 
language text of its kind. Now, fifty years later, it is 
still widely used both in college and high school lan-
guage programs in this country and abroad. In addi-
tion to that text there was a fair amount of loose-leaf 
military-type teaching material also available. 
However, the terminology was essentially Army, use-
less for our purposes with the Air Force. 

The need for an "intermediate" text had been rec-
ognized even before I arrived at IFEL and I found 
that a follow-up text to Speak Chinese was well on its 
way to completion. Of necessity it had to meet gener-
al language requirements, but since it was still incom-
plete, it allowed us the opportunity to include numer-
ous basic military terms common to all branches of 
the services, and in common use by most civilians in 
general conversation. The new text would be called 
Chinese Dialogues, and was being written by 
Professor Fred Fang-yu Wang with the help of anoth-
er Chinese professor, Pao-chen Lee. It, too, was so 
well received that even now, forty-five years after it 
was first published, it is also one of the most widely 
used texts in the worldwide teaching of Chinese. 

In most normal university programs the undergrad-
uate student spends, on the average, only three to six 
hours a week on foreign language study. 
Consequently, each of these two texts would have 
supplied enough material for a normal one-year 
course. Because of the relatively short tour of service 
that each man had, much of it taken up with other Air 
Force training commitments, the Air Force could only 
give us the students for a period of approximately 
eight months, or 32 weeks. In that relatively short 
period of time we planned to expose them to the 
equivalent of a three-year language course in a nor-
mal university situation. They would be studying six 
hours a day, five days a week. 

That made for an intensive program, and it also 
meant we would push them through each of the two 
texts in about twelve weeks, thus leaving ten weeks at 
the end of the course for strictly military terminology 
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suitable to their job requirements. For that, another 
text had to be written. All in all, we faced a formida-
ble task, and that first year was a period of intense 
pressure for all concerned to produce the materials 
and keep ahead of the students. But we managed it. 

As I studied the new textbooks, I liked them more 
with every page. Speak Chinese consisted of 24 
lessons in simple conversational style, with emphasis 
on Chinese sentence structure — so different from 
English grammar — and a minimum of grammatical 
explanations in English. But such as there was, it was 
presented in a straightforward manner with multiple 
drills, which helped the student acquire the patterns in 
a natural manner. 

The format chosen for the intermediate text, 
Chinese Dialogues, was somewhat different. It was 
largely written in a connected story form. It was the 
tale of a young man who went to China by ship, land-
ing in Shanghai. From there he continued with his 
experiences in China in everyday situations. That for-
mat is not only logical, it is ideal both for the teacher 
and the student. It allows for constant review and 
repetition of already learned terminology, and that 
which comes along later in the way of new lexical 
items fits readily into a framework with which the 
student is familiar. 

Writing the military text for the last ten weeks of 
the course proved to be a herculean job, but everyone 
pitched in to help. Guided in great part by Capt. Del 
Lang, who supplied us with long lists of Air Force 
jargon and practical scenarios of both ground and air 
activities, we tried our best to incorporate them into 
the text in the most natural manner possible. 

We named the text Out of the Blue, partly to add a 
slightly humorous twist because of the surprise ele-
ment it brought with it, and also to remind the stu-
dents of the "Wild Blue Yonder" of Air Force lore 
and song. Again, we adopted the format of writing it 
in story form. A young American lad joined the Air 
Force, went through basic training, and then ended up 
as a fighter pilot in Korea. There, however, we ran 
into difficulties. None of us, teachers or students, had 
any experience with aerial warfare. We knew little of 
radio transmission procedures or flying tactics and 
largely had to "wing" it. 

I spent hours reading every story of World War II 
aerial warfare that I could lay my hands on, and vora-
ciously devoured Time and Newsweek accounts of air  

battles that had occurred in Korean skies. But we felt 
it wasn't enough. We appealed to the Air Force 
Security Service Command for help, asking for tapes 
of actual air engagements between U.S. and Chinese 
pilots as well as tapes of air-to-ground and ground-
to-ground communications. The general in command 
was instantly obliging in promising to send them to 
us, but the tapes we finally received were completely 
worthless. Lower echelon personnel charged with 
maintaining security had "sanitized" them in order to 
avoid any compromise of U.S. Air Force tactics. The 
result was that every single word spoken either in 
English or Chinese had been obliterated. All we got 
were tapes full of hiss and static. 

We didn't let that deter us, however, and despite 
those handicaps, when completed, our text and the 
tapes that accompanied it were apparently so realistic 
and true to the actual situations existing in Korea that 
we received a delegation of U.S. Air Force security 
men, who had come to investigate our sources of 
information. They were sure that leaks had occurred 
somewhere. It took me a considerable amount of time 
to convince them that we had made up the text out of 
whole cloth, and that it was entirely the product of 
our imaginations. 

To make the tapes as realistic as possible, I had 
used a small microphone pressed to my throat to sim-
ulate the throat mikes used by pilots. At the same 
time, to provide as nearly as possible the authentic 
background noise, I got up at four a.m. and went to 
the Yale radio station, where I taped shortwave static 
and ambient noise, both of which we blended in on 
the tapes we made for student listening. At a still 
more advanced stage we added several different voic-
es, some speaking Chinese and others different lan-
guages to simulate the cross-over effect that frequent-
ly occurs in shortwave radio reception. It was the stu-
dent's job to recognize and follow one particular 
voice and write down all the information that he 
could. There was plenty of groaning and complaining 
from the students as they listened to the tapes, but in 
time they realized their value and developed the "ear" 
to hear the intended message through the noise, just 
as they would later have to do in the field. 

But that advanced text wasn't the only thing we 
were writing. As we worked with each class we dis-
covered areas of concern that needed additional 
emphasis. All students, without exception, had diffi- 
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suitable to their job requirements. For that, another
text had to be written. All in all, we faced a formida-
ble task, and that first year was a period of intense
pressure for all concerned to produce the materials
and keep ahead of the students. But we managed it.

As I studied the new textbooks, I liked them more
with every page. Speak Chinese consisted of  24
lessons in simple conversational style, with emphasis
on Chinese sentence structure - so different from
English grammar - and a minimum of grammatical
explanations in English. But such as there was, it was
presented in a straightforward manner with multiple
drills, which helped the student acquire the patterns in
a natural manner.

The format chosen for the intermediate text ,
Chinese Dialogues, was somewhat different. It was
largely written in a connected story form. It was the
tale of a young man who went to China by ship, land-
ing in Shanghai. From there he continued with his
experiences in China in everyday situations. That for-
mat is not only logical, it is ideal both for the teacher
and the student. It allows for constant review and
repetition of already learned terminology, and that
which comes along later in the way of new lexical
items fits readily into a framework with which the
student is familiar.

Writing the military text for the last ten weeks of
the course proved to be a herculean job, but everyone
pitched in to help. Guided in great part by Capt. Del
Lang, who supplied us with long lists of Air Force
jargon and practical scenarios of both ground and air
activities, we tried our best to incorporate them into
the text in the most natural manner possible.

We named the text Out of the Blue, partly to add a
slightly humorous twist because of the surprise ele-
ment it brought with it, and also to remind the stu-
dents of the "Wild Blue Yonder" of Air Force lore
and song. Again, we adopted the format of writing it
in story form. A young American lad joined the Air
Force, went through basic training, and then ended up
as a fighter pilot in Korea. There, however, we ran
into difficulties. None of us, teachers or students, had
any experience with aerial warfare. We knew little of
radio transmission procedures or flying tactics and
largely had to "wing" it.

I spent hours reading every story of World War II
aerial warfare that I could lay my hands on, and vora-
ciously devoured Time and Newsweek accounts of air
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battles that had occuned in Korean skies. But we felt
i t  wasn' t  enough. We appealed to the Air  Force
Security Service Command for help, asking for tapes
of actual air engagements between U.S. and Chinese
pilots as well as tapes of air-to-ground and ground-
to-ground communications. The general in command
was instantly obliging in promising to send them to
us, but the tapes we finally received were completely
worthless. Lower echelon personnel charged with
maintaining security had "sanitized" them in order to
avoid any compromise of U.S. Air Force tactics. The
result was that every single word spoken either in
English or Chinese had been obliterated. All we got
were tapes full of hiss and static.

We didn't let that deter us, however, and despite
those handicaps, when completed, our text and the
tapes that accompanied it were apparently so realistic
and true to the actual situations existing in Korea that
we received a delegation of U.S. Air Force security
men, who had come to investigate our sources of
information. They were sure that leaks had occurred
somewhere. It took me a considerable amount of time
to convince them that we had made up the text out of
whole cloth, and that it was entirely the product of
our imaginations.

To make the tapes as realistic as possible, I had
used a small microphone pressed to my throat to sim-
ulate the throat mikes used by pilots. At the same
time, to provide as nearly as possible the authentic
background noise, I got up at four a.m. and went to
the Yale radio station, where I taped shortwave static
and ambient noise, both of which we blended in on
the tapes we made for student l istening. At a sti l l
more advanced stage we added several different voic-
es, some speaking Chinese and others different lan-
guages to simulate the cross-over effect that frequent-
ly occurs in shortwave radio reception. It was the stu-
dent 's job to recognize and fol low one part icular
voice and write down all the information that he
could. There was plenty of groaning and complaining
from the students as they listened to the tapes, but in
time they reahzed their value and developed the "ear"
to hear the intended message through the noise, just
as they would later have to do in the field.

But that advanced text wasn't the only thing we
were writing. As we worked with each class we dis-
covered areas of  concern that needed addit ional
emphasis. All students, without exception, had diffi-
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culties with Chinese numbers, particularly when hear-
ing them through earphones. The Chinese numbers 
for one and seven (yi, qi) are difficult to distinguish 
over the radio, and the same was true for six and nine 
(liu, jiu). Added to that, the number ten (shi) can 
readily be confused with four (si), particularly when 
spoken by someone with a provincial dialect. 

Quite early we discovered that the Chinese them-
selves had learned this problem the hard way. As a 
result they had instituted new words to eliminate the 
ambiguities and were using them in their radio trans-
missions. Those new numbers had to be taught to our 
students (and teachers) and incorporated into the text. 
And, because numbers played such an important part 
in Chinese communications — all codes were trans-
mitted using numbers — we had to prepare tapes to 
endlessly drill the students to provide them with max-
imum exposure under a variety of circumstances. To 
do that we put together long lists of numbers in ran-
dom groups and recorded them. That particular drill 
we called Count-Off. That drill paid huge dividends 
but was not the most popular by any means, particu-
larly when students had to write the numbers they 
heard and have their papers checked and graded. 

Because in a real-life situation in the field the stu-
dent would encounter many words he had never 
encountered, we taught the students how to use dic-
tionaries, creating drills where new words cropped 
up. The listener had to stop and look up the word(s) 
in a vocabulary list prepared for that purpose. We 
called this exercise Hi-Fi for "Hear it, Find it." 
Geographical names also proved a stumbling block to 
students. Chinese place names — like our own —
tend to be multi-syllabic and, just as we do, the 
Chinese tend to slur the middle syllable(s) when say-
ing them. That is particularly true when spoken at 
high speed, and the emphasis, or stress, is placed 
either on the first or last syllable. Since the students 
in the field would be hearing many new and strange 
place names on the air, we devised a practice drill we 
called Timing, the romanized (Wade-Giles) Chinese 
spelling for "place names." The student hearing the 
name had to locate it either from a list of geographi-
cal names or on a map. 

As the students advanced we added simulated 
"action" drills we called Listening-In. The Chinese 
word for this was spelled Shouting, and these drills 
encompassed everything we could think of in field  

conditions: air battles, aircraft emergencies, emer-
gency landings, sighting of enemy aircraft either from 
the ground or from another plane, together with a 
wide variety of other scenarios. Visitors to the school 
who perused the schedules posted in the hallways 
were much bemused by the "subject matter" of sched-
uled classes judging by the odd names that showed 
up. Toward the end of my time at Yale, when a new 
non-Chinese-speaking director came aboard, I hap-
pened to be in his office one day when I overheard 
him talking to someone on the telephone. I heard him 
say: "I don't know what I've got myself into here. 
They teach weird things like timing, hifi, count-off 
and there's even one class where they apparently 
practice shouting." I realized I had to educate him in 
a hurry. 

It is safe to say that Yale's Institute of Far Eastern 
Languages was among the first to pioneer the so-
called "Language Laboratory," now so familiar in all 
language programs. The institute had gained much 
experience from the wartime teaching of languages 
and had acquired a few somewhat crude recording 
devices, which, however, were usable by the students 
only on a one-to-one basis. The teacher would make a 
recording in the presence of the student, then allow 
the student to play back the recording as many times 
as he wished. Another way was to have the student 
himself make a recording in Chinese and play it back 
to listen and correct any mistakes he might have 
made. 

That, of course, was not cost effective in either 
manpower or time. Also, the wax-coated discs —
designed originally for office use where busy execu-
tives used them for dictating letters and which were 
listened to, for the most part, just once or twice by his 
secretary when typing up the document — could not 
be erased and re-used. Our students needed to listen 
over and over again, perhaps as many as 100 times, 
so the sound quality on the discs quickly deteriorated. 
That required the constant replenishment of the sup-
ply, and reproducing discs in quantity became a high 
priority. 

The recording and listening machines in use when I 
got to IFEL were the trusty Soundscriber, manufac-
tured in Bridgeport, Connecticut. Encased in a sturdy 
wooden box, they were small, portable, very durable, 
and seldom broke down; when they did, they were 
easy to repair. To begin, we had only a dozen or so, 
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culties with Chinese numbers, particularly when hear-
ing them through earphones. The Chinese numbers
for one and seven (yi, qi) are difficult to distinguish
over the radio, and the same was true for six and nine
(liu, jiu). Added to that, the number ten (shi) can
readily be confused with four (si), particularly when
spoken by someone with a provincial dialect.
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selves had learned this problem the hard way. As a
result they had instituted new words to eliminate the
ambiguities and were using them in their radio trans-
missions. Those new numbers had to be taught to our
students (and teachers) and incorporated into the text.
And, because numbers played such an important part
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mitted using numbers - we had to prepare tapes to
endlessly drill the students to provide them with max-
imum exposure under a variety of circumstances. To
do that we put together long lists of numbers in ran-
dom groups and recorded them. That particular drill
we called Count-Off. That drill paid huge dividends
but was not the most popular by any means, particu-
larly when students had to write the numbers they
heard and have their papers checked and graded.

Because in a real-life situation in the field the stu-
dent  would  encounter  many words he had never
encountered, we taught the students how to use dic-
tionaries, creating drills where new words cropped
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Chinese tend to slur the middle syllable(s) when say-
ing them. That is particularly true when spoken at
high speed, and the emphasis,  or stress, is placed
either on the first or last syllable. Since the students
in the field would be hearing many new and strange
place names on the air, we devised a practice drill we
called Timing, the romanized (Wade-Giles) Chinese
spelling for "place names." The student hearing the
name had to locate it either from a list of geographi-
cal names or on a map.

As the students advanced we added simulated
"action" drills we called Listening-In. The Chinese
word for this was spelled Shouting, and these drills
encompassed everything we could think of in f ield
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conditions: air battles, aircraft emergencies, emer-
gency landings, sighting of enemy aircraft either from
the ground or from another plane, together with a
wide variety of other scenarios. Visitors to the school
who perused the schedules posted in the hallways
were much bemused by the "subject matter" of sched-
uled classes judging by the odd names that showed
up. Toward the end of my time at Yale, when a new
non-Chinese-speaking director came aboard, I hap-
pened to be in his office one day when I overheard
him talking to someone on the telephone. I heard him
say: "I don't know what I 've got myself into here.
They teach weird things like timing, hifi, count-off
and there's even one class where they apparently
practice shouting." I realizedl had to educate him in
a hurry.

It is safe to say that Yale's Institute of Far Eastern
Languages was among the first to pioneer the so-
called "Language Laborator]," now so familiar in all
language programs. The institute had gained much
experience from the wartime teaching of languages
and had acquired a few somewhat crude recording
devices, which, however, were usable by the students
only on a one-to-one basis. The teacher would make a
recording in the presence of the student, then allow
the student to play back the recording as many times
as he wished. Another way was to have the student
himself make a recording in Chinese and play it back
to l isten and correct any mistakes he might have
made.

That, of course, was not cost effective in either
manpower or t ime. Also, the wax-coated discs -
designed originally for office use where busy execu-
tives used them for dictating letters and which were
listened to, for the most part, just once or twice by his
secretary when typing up the document - could not
be erased and re-used. Our students needed to listen
over and over again, perhaps as many as 100 times,
so the sound quality on the discs quickly deteriorated.
That required the constant replenishment of the sup-
ply, and reproducing discs in quantity became a high
priority.

The recording and listening machines in use when I
got to IFEL were the trusty Soundscriber, manufac-
tured in Bridgeport, Connecticut. Encased in a sturdy
wooden box, they were small, portable, very durable,
and seldom broke down; when they did, they were
easy to repair. To begin, we had only a dozen or so,


